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Introduction 

Workplace memorabilia, regarded here as artifacts and mementoes kept from workplaces and stored in homes, is varied, including; tools of a trade, ephemeral leaflets and pamphlets, union mementoes, uniforms and badges, long service awards, gifts from colleagues, and photographs both formal and informal. These objects can symbolize many years of work-life history and the corollary of this, their absence, perhaps the need to forget the drudgery of ‘the daily grind’. The materiality of an object saved or taken from the workplace often prompts reminiscence (Bornat, 2001) but can also, in itself and its method of display, represent and express key identities, work processes and traditions. Using examples from a three year ESRC funded project on work and identity this paper focuses on the women who participated in the study and investigates what is kept or not, whether the ways in which work memorabilia is displayed or stored is gendered, and how this might illuminate gendered social relations in the workplace and gendered work identities. 

Theoretical context

In the area of organization studies and work identity the role of artifacts and mementoes in the workplace has been touched on.  Elsbach, (2003) in a study of the effects of hot-desking, found that personal artifacts that were personally selected and prominently displayed on desks and workstations were important to an employee’s core sense of self and their absence threatened workplace identities.  Susan Halford’s research has described the ways in which people create and maintain office work practices across multiple locations and hybrid workspaces (2005). She has also (Halford, 2004) investigated the spatiality of workplaces and their effects on individuals and teams in an analysis that goes beyond the labour process debates of management surveillance and employee resistance, and introduces Henri Lefebvre’s understandings of social space to reveal the complexities inherent in attempting to interpret the symbolic meaning of space for different individuals. As part of this theoretical widening of interpretations of workplace spaces she referred to Baldrey’s (1999) suggestion that the personalization of workspaces with photographs and artifacts is a form of individual resistance to the imposed restrictions of organizational space. Photography was central to Samantha Warren’s (2002) research, which investigated the range of ways in which employees resisted the imposed aesthetics of the organizations they worked for and revealed through their photographs. But it is Susan Halford’s use of theoretical claims from both cultural geographers and architectural critics in her analysis of work places and organizational space and also her inclusion of photographs as illustrations that has broadened the theoretical and methodological framework for discussions of the workplace, creating a space wherein the inclusion of material culture does not jar. 

Perhaps the example from sociological literature that is closest to a material culture analysis is that of Cynthia Cockburn and Susan Ormrod’s (1993) classic study of an artifact as it moves through different social spaces.  The research was theoretically formulated as a variant of actor network theory (ANT) and the artifact chosen - a microwave oven - is traced as it moves from manufacture, to retail outlet, to domestic setting while the social relations it engenders as it moves through its different spatial settings are analysed in terms of gender. 

More recently Pettinger (2006) has used material culture theory in her study of retail workers and the way they engage with, and arrange settings for, objects prior to their consumption, arguing against a simplistic definition of retail work as purely service work.  But, in the case under study here, we intend to engage with artefacts removed from the workplace, and speculate on the intentions and emotions behind their removal whether sentiment, nostalgia or perhaps anger, even rage at what they might represent in terms of work identities. 
The material existence of these objects, weight, texture, size, colour, and their mode of production whether handcrafted or mass-produced, articulate information about the social practices implicit in their production. So that it is possible to understand the role of objects as forming a bridge between mental and physical worlds (Miller 1987:99) and as also having ‘agency’ in that they stimulate social effects and social action (Gell 1998).  It is these attributes that make work memorabilia central to social biography and individual identity as they are enmeshed in the social relations concerning their production, exchange, usage and meaning (Edwards and Hart, 2004).  
Valuable insights into the mechanisms of the narration of identity in relation to objects are found in Janet Hoskins (1998) ethnographic study of the Kodi people of Eastern Indonesia. She found that ‘more important , intimate and ‘personal’ accounts of peoples’ lives’ were obtained when she asked them about objects (1998:2). The stories told about domestic objects were a vehicle for selfhood and a reflection of the owners’ life, told in a manner Hoskins terms ‘a distanced form of introspection’.  The society described in this study is extreme in the way in which objects are invested with great significance for representing both collective past and for storing individual biographical memory but has been useful to this research, not as comparison, but as a methodology. Firstly, her definition of a biographical object as a personally meaningful possession as opposed to a public commodity, gift or heirloom echoes the work mementoes in our study. The objects saved from work examined in this paper did not confer identity or status through the means of their attainment or consumption, they were not farewell gifts from colleagues or long service awards from employers but personally chosen and kept mementoes.  As such they were also distinct from reminiscence objects used in eliciting life stories, which are usually manufactured commodities, often museum pieces, typical of a particular historical period.  Hoskins work focuses on objects that are hoarded and kept and how they facilitate a narrative of the self through the vehicle of the object, a method with strong similarities to the work undertaken here.

Methodology

The research underpinning this paper dates from a recent ESRC funded study, part of the Identities Program, in which 109 work-life histories were collected from retired and employed bank workers, teachers and rail workers.  The research was designed to cover three cohorts of workers: the first cohort, comprising people who had started work in the 1950s or 1960s, were retired workers, a second cohort were current, mid-career workers, and the third were relatively recent starters.  Research participants were contacted through approaching the appropriate trade unions or via personal contacts. In total we undertook 109 interviews with 36 bank workers, 32 rail workers and 41 teachers. 

Although initially the research approach had been to use ‘semi-structured interviews’ the researchers engaged on the empirical work, both trained in the techniques of oral history, decided against any questionnaire-based methodology and instead set about the interviews using a prepared list of prompts designed to elicit a work-life history.  The interviewees set the pace and defined the content, and were asked in advance whether they wanted to bring or show anything that held some significance for them in relation to work and, where they permitted, these items were photographed.

Inevitably our commitment to oral history methodology, affected the analysis of the material we gathered. To paraphrase Joanna Bornat (2004) we wanted to present people’s working lives in their own words so as to maintain their authority as eyewitnesses to occupational change over their life course. In this case the transcripts of these oral testimonies were interpreted, mainly through narrative analysis, although NVIVO was used on one occupational sector (Kirk 2008; Kirk and Wall, 2009 forthcoming). 

The research included a strong visual dimension, which was concentrated on material taken from various archives, mainly the TUC Library, but also corporate archives, containing historical and contemporary representations of the three different occupational sectors (Wall, 2008).  Interestingly, and unexpectedly, as it had not been written in to the research methodology from the outset, we found that some people retained an extensive range of artefacts from their working lives - from documents and photographs to large and small physical objects that were retrieved (legally or otherwise) and either stored or displayed in the home.  However, of the many people who contributed the stories of their working lives to the project there were only a small number, 22 in all, where artefacts, usually photographs, were integral to the interview.  The necessity for anonymity meant that in some of these interviews we could not publish the photographs or artefacts for fear of identifying the owners – this applied in particular to railway employees.

In retrospect, using oral history, objects and photography together, as a method, was unpredictable – sometimes taking photographs and recording didn’t coincide, sometimes the photographs we took were of such poor quality they were unusable, sometimes issues of anonymity meant that the photographs could only be used as part of the field-notes, and at other times the introduction of a camera into an intense telling of a story seemed like too much of an intrusion. However, in a few cases it was extremely successful.
Findings

Firstly, the keeping of objects from workplaces was not confined to the older cohort – younger teachers kept certain pieces of work, especially cards, made by the children they had taught. One mid-career teacher made a clear distinction between items kept for sentimental reasons and material kept for its functional value in planning and creating future lessons. 

It was noticeable, in comparison with retired men, that the homes of the retired women interviewed displayed no clues to their occupations. On retirement work memorabilia was packed up and put away - out of sight. If Hoskins’ work on the agency of biographical objects is used as a theoretical tool to interpret the mementoes kept from work as having the potential to confer identity on the owner, then it would seem that these women interviewed actively ‘put away’ their work identities on a return to home-based life. These items were then deliberately unpacked in the  presence of the researcher as part of the telling of their work histories.

Asking women to tell us of their working lives gave them the opportunity to talk primarily about the role of waged work, and its meaning, in their lives. Interpreting these testimonies gave rise to the finding that the majority of women we spoke to, unprompted and at varying points in the interview introduced the subject of work in relation to current or potential family responsibilities despite the question itself not being asked. For example in the case of one young woman bank manager this was to state that she considered having both children and a career as incompatible, based on her experiences as the only child of a working mother, and she had chosen a career instead of motherhood. These interventions did not occur with the older women who had not had children, and they did not clarify or elaborate on their domestic roles in relation to work.  

In the following examples both retired women described themselves as putting their families first and choosing work that fitted around their domestic responsibilities but their testimonies revealed the ways in which work intruded into their entire lives – so that this imagined boundary between the two spheres of work and home was never impermeable.

Pam, retired bank clerk aged 67.

Pam invited me to her home for the interview and had got ready some folders containing papers she had saved from when she had been in work that she had neatly stacked on the kitchen table. These she had retrieved from the attic ready for my visit.  She gave a fluent and detailed account of her working life from the age of sixteen when she left school in 1958, despite protesting when I first approached her on the phone that she didn’t think she had anything to contribute to the research.  

‘So, we can start at the beginning then... My first job.’ 

Pam had travelled up from Essex to the City for her interview in 1959:

And it was daunting, because it was a huge, marble building, huge doors, and a man on the door to show you even where the lift was, and to take you up to your interview room.  Loads of staff around; very formal.

She continued by describing those first years in the bank; starting in the machine room, and after three or four years progressing to the ledgers. These were handwritten with debits, credits and interest on accounts all calculated in her head without getting down off the high chair at the ledger desk and going to use the bank’s one and only ‘adding machine’. Later, as a counter cashier she described using a brass shovel to scoop up the coin, her own set of scales at the side of the till and wooden pots in which the coins were stacked. She remembered the French polished mahogany bank counter and contrasted this with the rough wooden chair at the ledger desk where she had to be careful as she got down in case she laddered her stockings. She described having to dress smartly and being scrutinised by the chief clerk from his desk surrounded by glass and positioned,

Behind the counter, in a very prominent place, so that he could see all the office, in one view… He could see the backs of the cashiers, but the faces of the customers…

This first part of P’s working life ended when she got married at the age of 23 and stayed out of the labour market for 16 years while she brought up her children. But her connection with the social world of the bank continued because she had married a bank manager and this involved attendance at a constant round of dinners for bank  customers as well as civic duties such as charity work. She was also part of a large social group of bank employees who met for parties and theatre visits and this included children’s parties so that the social world of the bank spilled over into all aspects of her social life.  She returned to work as she put it ‘by the back door’ getting a job as a cashier in a local agency bank where, ‘they didn’t interview me or see me, or anything. They knew me anyway from social events…’

She found that everything had changed. Even the money had changed because by then it was decimal currency, however she remained in work for another 15 years as a cashier because she ‘didn’t want to go any further’. She went on to say:

No, I didn’t want to go up any higher.  One bank manager in our family was enough, really, I thought.  And then we started to have to sell; products and insurance, and all sorts of other things, and then it became a chore.

Here Pam pinpoints the wider change in banking practice from ‘telling to selling’ and the point in her own working life when her job became ‘a chore’.  Pam was able to date this to the early 90s, a time with a high turnover of staff, especially managers, the introduction of targets and the start of keeping records on clients – ostensibly for a database but also used as a means of targeting clients for specific products. This was also the time when computers were being introduced, but Pam and her colleagues, all older women, were denied training in the new technology by their young, male manager. Pam’s understanding of her work role was based on the idea of banking as a public service where the customer was ‘the most important person’. She described the younger workers as being able to meet the new roles expected of them because they had never known anything different.

Because they don’t know any different they can do it.  And they can probably be trained to do it quicker and easier than we were.  We always used to say, well you're either a saleswoman or you're not.  And they would say, well you could be trained, you can learn.  But I don’t think you can when you get over 50.  [Laughs].  I don’t really think you want to.  If you don’t want to be a saleswoman, you won't be.  If you’d wanted to be one, you would have been one when you were younger.  And I think the youngsters that do come in now know that it’s going to be a sales-orientated job.

But Pam’s explanation also reveals a particular stance towards her job, an ethical stance. Using ‘we’ in the second line she aligns herself as part of a particular generation and gender, in opposition to the ‘they’ of the organisation that wants to retrain her group in alignment with a changed set of company objectives. In her shift from first to second person narrative, a device often used in literary fiction, she repositions herself as narrator of her own personal story to a viewpoint where she can generalise from her individual experience to include a wider social group, including the listener, who acted in full knowledge and with agency in their choice of occupation. She, and other women like her, are/is still the same person that went into the job in the 1960s  - it is the job that has changed. 

At the end of this first part of her account of work Pam turned to the folders on the kitchen table next to her. She produced this photograph [SLIDE], taken in the mid 1960s when she had been seconded as a trainer of new entrants to the bank, a post she held for few years. It was mounted in a white embossed folder with a printed signature at the bottom, the mark of a professional photographer and clearly belongs to the genre of class portraits where teachers are positioned in the middle surrounded by their pupils.  Pam is seated centrally surrounded by the young trainees. I admired her lovely suit. She told me her aunt, who was a ‘tailoress’, had made it. The carefully composed postures of those young women seated in the front row with their hands clasped in their laps and their knees carefully positioned represent a wider set of social conditions that constrained and controlled what was appropriate in young women’s behaviour in the 1960s. It is also a portrait of young people who have positively chosen the respectable occupation of banking, not part of the ‘counter culture’ of the 1960s so often used as a shorthand in cultural and historical accounts of that decade. Next she showed me some postcards [SLIDE] that had belonged to her husband, of bank training centres based in large country houses. She commented:

I went to an open day at Haythorpe, and saw some of the rooms, and the bathroom, which was attached to one of the rooms, which had one of the trainee manager’s, maybe, using it; the bathroom was as big as this room.

It was at this point that Pam turned to a large folder and said, 

‘I’ve got some assessments.  This is when I started being fed up of the bank. I’d done the same job for 15 years and now they’re starting to query what I’m doing’.

She took out a stack of papers, [SLIDE] which turned out to be her appraisal forms dating back to the 1990s. As she held these pieces of paper she gave an account of what had finally precipitated her into leaving and the way in which she did it.

And this [appraisal form] would have been the last, probably towards the end, probably the last one I did.  And this was at the point when the whole of the bank was being turned over, and everybody within the bank was having to be interviewed for their job.  All the jobs were being re-invented, if you like, and we were all having to be re-interviewed for the job we wanted to do. i.e. the job we were doing.  And at that point I decided I'd been sitting in the same chair for 15 years, and I really wasn't going to be interviewed by somebody my son’s age.  And I, that’s it, I'm away.  So I then, this chappie was standing in for the actual manager at the time, a female manager who was on maternity leave, and he, I said to him, I'm not going to be interviewed for my job.  You had to actually apply for your job.  You had to do it on a computer, which we didn’t know how to do, and you had to be interviewed just the same.  So I said, I am not doing that.  I am leaving.  And he said to me, well if you're going to leave Pam, could you perhaps wait until after October, when we get a little bit straight and we get a few more staff in?  And I said, no, I'm going.  Bye-bye [laughing].

By saving these appraisal forms, (“And there was a lot of anguish went into these things” as Pam told me), the objects of so much and pain and humiliation, perhaps she had regained some control over her past and over the cause of her resignation. The act of holding them in her hands prompted the story of how and why she left the bank. These were important documents for her as was her first letter of acceptance by the bank telling her what her salary was going to be. When I asked if I could take her photograph she wanted to be seen holding this letter and laughed that her daughter couldn’t understand why she still had it [SLIDE]. 

Pam later sent me the photos of her last day at work [SLIDE].  The content revealed much about that last job and her leaving story; the high-tech architecture of the bank, the tools and apparatus behind the counter, the care with which her colleagues had decorated her position at the counter on her last day, the farewell cards placed beside her scales, and the grin of the young male manager. Her final, and perhaps only, act of defiance was to leave on her own terms.   After Pam’s official retirement she went back to work as she put it; “on the odd occasion to help them out, when they were desperate… I could just do a week, and then wave goodbye again.”

Brenda, retired teacher aged 67.

The major part of Brenda’s working life had been teaching in, and eventually running, a unit for children who were unable to cope with mainstream school. Her commitment to these pupils was absolute, despite increasingly difficult conditions imposed by lack of funding and re-organisation within the education authority that employed her. 

The continual battles with the education authority to ensure funding and the frequent changes of premises weighed heavily on Brenda and she ‘jacked it in’ and left teaching feeling bitter and cynical at the age of 58. But she returned to work for a different authority for a few years until she was 60. These final years were happy and fulfilling:

…I went and worked for another authority for the last two, well, no, not, for, I think, three or four years, but up until I was 60.  I left it when I was 58 and I went to work for [B] in their home tuition service … and so there were children there that were youngsters, adolescents, who were suicidal, who’d been in hospital, who had broken something, who had been excluded, whatever reason, who were out of school and I went to work there.  And I have to say that the last two years, the last three years, rekindled my joy of teaching whereas I had become really quite crabby and disillusioned.

Many years in the profession had made her aware of cyclical fashions in pedagogy and how many of her practices and successes were unrecorded. As she put it:

…they’ll come up with a bright idea and then somebody will say, oh, that’s a good idea and, you know, you hear these things.  Well, we were doing that 20 years ago.  Well, where is the evidence that you’ve looked at what we did and you’ve pulled out the good things that we did and you discarded the things that didn’t work?  There’s never any evidence.  It just goes like that and nobody ever seems to learn any lessons.

Brenda also referred to her box of memorabilia as ‘evidence’ of her life spent as a teacher otherwise, she said, ‘there’d be nothing to show for it’.   She told me that she sometimes wished she had trained as an architect because she liked planning, buildings and design, and also because as an architect she would have had tangible objects to look back on in retirement.  Instead she said:

But what does a teacher have?  A teacher has memories, a teacher…  I mean, obviously I know what a teacher has:  a teacher’s got the new next generation but…  I’m not saying it’s not there… it’s just that you don’t see it unless they come back and say, ‘Hi, miss’.

Throughout the telling of her story Brenda referred frequently to the spatial settings and architecture of the places that she was expected to teach in with a clear recognition of the importance of spatial design on children’s behaviour. For example she mentioned the importance of entrance and reception areas, good visibility and space for non-teaching rooms.  Perhaps most important, in terms of material culture, was her description of how to create a good learning environment.

“And it was only by, by creating a very sort of, um, nurturing, um, primary school set-up in a sense that you could get these kids because the classroom was full of their paintings and articles and very much like a primary school classroom would be because that’s the only room we ever had.  So we made it a nice room.  Um, because this is what these kids needed… they needed this space where they felt, ah, totally secure, safe, understood and, relaxed and then when you starting untying all those knots, then they’d learn.  They won’t learn otherwise.”

This explanation of providing a suitable place for learning suggests that Pat’s classroom was an extension of an ideal domestic setting and also places her in a relationship characterised by emotional commitment and caring, in effect, in loco parentis to the children in her charge.  The personal care taken in welcoming, often very frightened children, into the classroom was extended to the design and arrangement of furniture and decorations: an engagement on her part with the materiality of the schoolroom in order to mediate the experiences of those children who associated school with fear and panic. As Brenda started to unpack her box of memorabilia she told me how important photography had been while working with these children, how she always had photographs of staff and current pupils on the wall so that newcomers could immediately see who everyone was and also for some children who had never possessed any photographs of themselves. Although I was told I could not take photos of the children she had taught, as it ‘wouldn’t be fair’: she was still, decades later, very protective of them. However, I was allowed to photograph B while she remembered and narrated each individual child’s story.

The following photographs were made after an hour of talking, when, towards the end of the interview B started to take out folders of photographs from the box, carefully mounted into albums or individually framed. The relationships she had described earlier were given material reality in the carefully packed mementoes and photographs she took out of the box. In a series of mounted and annotated albums she showed me an alternative family history that ran parallel to her own: mealtimes, Christmas parties, holiday outings, family groups – all belonging to the children she had taught.  The interview carried on for another hour with some repetition as photographs reminded Brenda of different stages in her working life but also in some instances with greater emotion and more information. Particularly so when she found a photograph of the manager who had failed to support her fight to keep the unit open in the face of re-organisation: ‘that’s her – she was the one!’ During the interview it emerged that Brenda had brought up her own two children while she was running the special unit, and how that had limited her energy for any activities other than work, except for being a member of a local choir, mainly because the work itself and the relationships with her pupils, took up so much of her energy.

You couldn’t help but do all sorts of other things for these kids.  You weren’t just teachers.  I mean, I, [sighs], got kids out of prison and kept kids out of prison and that sort of thing…

Conclusion

We found that work memorabilia varied between occupations but was always significant in articulating current, and former, work identities and was found to play a key role in the process of eliciting narratives of the self in relation to the workplace. Over the whole number of interviews made, mementoes, artefacts, memorabilia or anything that could be described as part of the material culture of the workplace were included in the interview by 41% of the railway workers, 15% of teachers and 11% of bank workers. These are only indicators – our methods were not rigorous enough to make any theoretical claims but we can be speculative in suggesting some reasons for these differences. Are these findings related in any way to the levels of gender segregation in the three occupational areas?  They do seem to reflect the strong gendered segregation of the three occupations, (see Appendix 1) so perhaps either men are more likely to retain objects that reflect their work identity than women or male dominated occupations still maintain a focus on material culture. The other obvious difference is the nature of manual work on railways, as in any other heavy industry, with the railway nostalgia movement providing a means of expression for the loss of certain working practices and occupations. However, in terms of material culture and work practices, the same could be said, for banking: but Pam’s brass shovel kept from the 1960s and used for shoveling coin was not displayed on the mantel piece but stored away, hidden in the loft.

 There is still a strong occupational culture associated with railway work and this applies to both white-collar and manual staff. It also contributes to the work identities of both men and women. One former female railway worker we spoke to had kept many items of significance, for example uniform badges, as well as writing the definitive history of women in the railway industry. The unions, both ASLEF and RMT play a major role in education including the historical significance of the railways and the fostering of worker identification with an industry rather than a company. All the railway employees we interviewed socialised mainly or entirely with other rail workers – citing the difficult hours and shift work as the main reason, but these work-based friendships continued, for the men at least, after retirement. As well as the unions selling railway artefacts there is a vast internet- based marketplace for railway memorabilia and collectors also gather at exhibitions and shows where many of the consumers of these products are current and former railway employees. 

The way in which women rail employees identify with this industrial culture is reminiscent of the women weavers interviewed by Miriam Glucksmann and reported in Cottons and Casuals (2000).  These women, in doing work not constructed as purely ‘women’s work’ and in which they worked alongside men on a relatively equal basis explained their work identities first and foremost as weavers. They were compared with women who undertook casual work as washer-women or cleaners who, even though their weekly hours in paid work were similar to those of the women weavers, described themselves with some pride as ‘mothers’ or ‘wives’. The weavers, on the other hand were reticent on questions about domestic labour but spoke fluently of their workplace skills and abilities (2000:55 and 64).

Banking and teaching do not have occupational cultures to compare with the railway.

In teaching the emphasis placed on caring and nurturing by the special needs teacher, Brenda, is also found in primary school teachers (and both these sectors are dominated by women). It might be that to some extent these qualities are not gendered but also part of male teachers’ approaches to classroom design and the ensuing emotional attachments to their pupils.  One of the research participants was a young male primary teacher in his 20s who had also kept a box of memorabilia from a previous job. At first glance this consisted of the same types of things as Brenda had kept; handmade cards, models, badges, photographs of the class and pieces of work dedicated to the teacher.  However the responses by this young man as he held up and described these mementoes were qualitatively different to Brenda’s. His objects had been saved from a time spent teaching in China where he enjoyed a status quite different to that in the Inner London primary where he was then employed.  These mementoes, rather than eliciting individual biographies of his former pupils, elicited a narrative of a former work identity that he wished to return to – one where he delighted in teaching and his pupils delighted in learning.

The stories told by the two women as they unpacked their mementoes revealed the intensity of their emotional involvement with their workplaces, both positive and negative.  As Brenda unpacked the box of things kept from work she remembered the name, background and personality of every child who had passed through her unit. The stories she told me of their lives were also a demonstration of not just her memory but the strength and depth of her feelings for her pupils and that particular part of her working life.  In Pam’s case the photographs of the social world of the bank elicited a distanced introspection and telling of her work history until the moment when she held the appraisal forms in her hand. There was then a change in her bearing and manner as she embarked with emotional intensity on a very different type of story, one of personal anguish and pain at the erosion of her self-esteem in an organisation that had mistreated her. This former pain was transformed through the telling of a story that ended in a victory for Pam and the maintaining of her own personal dignity and work identity in relation to opposing organizational values.

This paper concludes with the suggestion that the methodology outlined here, has the potential to inform not just understandings of individual and gendered work identities but also the extent of their embeddedness within the social relations of the workplace (see Pettinger et. al., 2005). Although, to sum up, it is likely that there can be no overall coherence to these findings; they are merely episodes in some of the narratives of working life I was privileged to hear.
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Appendix 1.                Employment in select occupations by sex 2008

	Teaching
	All
	Male
	Female
	% female

	
	
	
	
	

	Secondary
	375
	166
	209
	55.7

	Primary and nursery
	392
	55
	338
	86.2

	Special needs
	66
	12
	54
	81.8

	Railway
	
	
	
	

	Train drivers
	18
	18
	*
	

	Rail construction and maintnce. Operatives
	10
	10
	*
	

	Rail transport operatives
	10
	10
	*
	

	Finance
	
	
	
	

	Financial institution managers
	170
	105
	64
	37.6

	Counter clerks
	187
	45
	142
	75.9

	Admin. Occs. financial
	783
	170
	613
	78.2


Source: Labour Force Survey, April-June 2008

Note: * sample size too small for reliable estimate
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